Clearview Sudbury School

Balancing Freedom and Responsibility




Enrollment Step-By-Step

Thank you for your interest in Clearview Sudbury School. What follows is a step by step summary
of our enrollment process. Please feel free to call with any questions.

STEP 1: ADMISSIONS INTERVIEW AND TOUR

Families interested in Clearview Sudbury School are sent a free information packet. To schedule
a tour and interview please return the interview application form along with the $50 fee. Because
Sudbury schools are so different from the schools most people are familiar with, it is helpful to
gain some understanding of our philosophy before planning a visit. Reviewing our website as
well as the enclosed pre-admissions overview before coming for your interview will deepen your
understanding of what you experience during the tour, and will make the interview more
effective. This interview is not a test or a means of selecting certain kinds of students. It is a frank
discussion during which all parties can make sure that Clearview Sudbury School is a good fit for
the enrollee and his or her family.

Step 2: VISITING WEEK

A visiting week is the next step in the enrollment process for each applicant. During the week the
prospective enrollee attends CSS and has all the rights (other than the right to vote) and
responsibilities of an enrolled student.

Visiting week tuition is $150 per child.

A conference also takes place at the end of the visiting week, to review the week and determine

whether the student, parents, and school community are all comfortable with enrollment. A
second visiting week may be scheduled if appropriate.

Step 3: ENROLLMENT
Once the end-of-week conference has taken place and all parties agree that enrollment is a
good idea, enroliment forms are filled out. A deposit of 50% of one month’s tuition ($445) is

required to hold a place. This deposit is non-refundable.

We look forward to meeting your family!



Attendance & Tuition

. The tuition is set at $8,900/year (which is
prorated depending on the date of
enrollment).

. Need-based tuition assistance
. There is a sibling discount of 25% for the
second child and 50% for subsequent

children.

. There is a minimum attendance of 17.5
hours/week.

« School hours are 9:00am-4:00pm.

Ends We Seek

PHILOSOPHY & PURPOSE

1.1. Clearview Sudbury School trusts young people’s innate capacity to self-actualize
and believes the benefits of self-directed learning are maximized in a mixed-age,
democratically-run environment. In such a setting, young people naturally grow into
their true selves, leading fulfilling lives by pursuing personal interests and finding a
place for themselves in a variety of social contexts.

1.2. This policy outlines the core principles of Clearview Sudbury School. These
include: freedom, respect, and responsibility; individuality, autonomy, and agency; self-
governance, non-coercion, and community; empowerment, opportunity, and flexibility.



1.3. When the school is adhering to these principles, everyone associated with the
school will be acting in accord with the vision outlined in Parts 2 and 3, below.

CLEARVIEW STUDENTS ARE ABLE TO

2.1. experience safety, order, and fair access to school resources

2.2. develop knowledge and skills in self-chosen domains

2.3. have abundant opportunity for personal fulfillment and societal engagement

2.4. experience fellowship, common culture, collective self-governance, and shared
responsibility

2.5. grow in many dimensions, such as physical, intellectual, emotional, social, and
spiritual

2.5.1. increasingly actualize personal potential and seek satisfaction in self-chosen
domains of  activity, knowledge, and skKill

2.5.2. develop increasingly fulfilling ways of participating in culture, community,
and society

2.6. enjoy rights of self-determination and freedom paralleling adult experience in the
community beyond school

2.6.1. natural rights of life, liberty, and pursuit of happiness

2.6.2. civil liberties such as freedoms of speech, press, thought, attention, religion,
privacy, movement, association, and peaceable assembly

2.6.3. freedom from curricular coercion
3. CLEARVIEW WILL ENSURE THAT

3.1. the daily school program is self-governed by students and staff sharing authority
and responsibility among themselves

3.1.1. everyone associated with the school respects the autonomy of the daily
school program and the privacy of its members

3.2. all members of the daily school program enjoy equal protection and due process
under school law



3.2.1. all members of the daily school program enjoy equal rights of voice and vote
in matters of governance and the common good

3.2.2. all members of the daily school program are subject to the authority of
school government according to duly adopted laws that are publicly disclosed in
writing

3.2.3. all members of the daily school program share responsibility for the common
welfare of the  school

3.3. staff members

3.3.1. dependably steward the program'’s facilities, finances, and business; facilitate
student access to resources

3.3.2. exemplify mature practice of personal fulfilment and societal engagement

3.3.3. anchor school culture to values of interpersonal respect and trust in the
natural impulse to self-actualize

3.4. parents, educators, public policymakers, and the general public have access to
information about the school and its approach sufficient to facilitate understanding,
replication, and adaptation




After hearing a short explanation of our school’s philosophy, many people understandably try to
link it with something already familiar to them. The most frequently mentioned “so-you’re-sort of-
likes” are listed below. We have tried to be fair but clear in distinguishing ourselves from other
philosophies. However, all the subtleties of these educational models are not laid out and
comparisons are not made from every angle. We hope that the explanations below serve to
clarify what the Sudbury model is and is not really about.

... @ Montessori School?

There are some ways in which the Sudbury model is similar to the Montessori approach:
Children in both settings are allowed more freedom to make decisions about what interests them
and how to pace themselves than in most other schools.

Both models also hold the basic assumption that children are naturally curious and don’t need to
be forced to learn. But Montessori children may choose only between the specific options
presented by the teacher, not from the full array of activities which life itself presents. Montessori
educators believe that all children learn according to specific patterns and sequences. They base
classroom activities on the model’s assumptions about what is “developmentally appropriate” for
each age group, and restrict access to certain activities if earlier activities in the preplanned
sequence have not been completed.

The Sudbury model makes no assumptions about how individual children will learn at any age.
There is no expectation that one learn multiplication before negative numbers or how to draw a
circle before a square. Interest is the only criterion for engaging in any activity, and satisfaction
the only evaluation of success.

... a Waldorf School?
Like Waldorf Schools, Sudbury schools care about the whole child. We are not only interested in
academic success, but in the happiness and full human potential of each individual.

Like Waldorf schools, we do not push children to read early, as traditional schools do.

Both approaches value play, “deep” (intensely involved) play, in particular, as crucial to the
development of children’s mental, physical, emotional, and spiritual selves, indeed as the
fundamental “work” of children.

We both respect the intuitive wisdom of children, and take their world views and interests quite
seriously.



But the Sudbury model espouses no particular path of spiritual or emotional growth. Rather than
listening to children in order to better guide them, we listen to them to respond to their self-
determined needs.

Unlike Waldorf education, we have no predetermined curriculum. We trust children to make their
own mistakes, work though their own problems, and come to their own solutions, with help, when
it's needed, but without the assumption that we know the best outcome.

Waldorf educators endeavor to move children, and society in general, in a particular direction,
and seek to set up an environment that fosters such social transformation. By contrast, Sudbury
schools seek to create an environment where children can recognize and pursue their own
agenda.

Children and adults together assess and modify the culture of the school through the School
Meeting. The democratic process in a Sudbury school can be loud and contentious; it involves
special interest groups politicking, voters making judgements, defendants being sentenced. It is

'”

“real” and not necessarily “enlightened” (although always respectful).

The Sudbury model simply aims to give children access to the full complexity of life, and the
curiosity, confidence, and competence to participate in — and perhaps to change — society
according to their own interests, experience, knowledge, and goals.

... a Progressive School?

Sudbury schools believe, as progressive school reformers do, that traditional schooling is not
working. Both identify authoritarian teaching and administration as problems, and seek to reduce
the stresses students experience in being coerced into learning and evaluated by “objective”
testing.

But the Sudbury model also rejects the notion that the alternative to authoritarianism is
permissiveness — kind teachers giving kids second and third chances to shape up, trying to
prevent any unhappiness, and bending over backwards to “make learning fun,” getting children
to learn without them noticing they are learning. When kids are treated permissively they do not
learn personal responsibility for their actions.

Adults in progressive schools retain the authority to grant or deny that second chance, to step in
to resolve disputes, to establish the rules of conduct in their schools. There can be an illusion of
freedom or democratic decision-making in progressive school, but if kids make poor decisions,
adults always retain the power to step in and solve the problem for them.



In the context of learning, progressive schools often try to have the curriculum follow students’
interests. But the effect of teaching to a child’s interests is, as Daniel Greenberg has argued, like
a parent waiting for a child to open her mouth to speak before popping in the medicine the
parent wants to give her. Children who show an interest in playing Cowboys and Indians for a
few hours, might be subject to six weeks worth of projects about Native Americans, regardless of
whether their interest is sustained or not. The child administered medicine in such a manner may
learn never to open her mouth around a parent with a spoon; the student administered education
in such a manner may learn not to show interest, at least in school.

Learning something new can be hard work, and children are quite capable of hard work — when
they are working on something they want to do. When a student has a serious interest, there is
no stopping her, and “making it fun” is often an intolerable distraction.

When a student has an interest, we believe she should be allowed to pursue it only as far as she
feels necessary. She may return to an important idea later, to deepen her interest, but forcing or
manipulating her to deepen it will only serve to lessen her curiosity and sense of self-
determination.

Some progressive schools offer an array of courses, but do not require attendance. Sudbury
schools do not have standard offerings, because learning to pursue one’s own agenda can be
challenging, sometimes painful, sometimes boring.

We think boredom is a valuable opportunity to make discoveries about one’s self. It is often
easier to sit in classes, be entertained (maybe not as well as TV entertains, but still better than
nothing), and avoid parental pressure, than it is to schedule one’s own life, wrestle with one’s
own questions, learn how to seek the answers, and master one’s own destiny.

... Homeschooling?
There is a particular philosophy of homeschooling, often referred to as “unschooling,” which
shares many similarities with the Sudbury model.

John Holt was its best known proponent, and his writings have been invaluable to us in helping
to explain just how learning can happen without teaching, and why on earth a child might choose
to learn arithmetic or some other supposedly dreadful subject.

Unschoolers believe, as we do, that children are born curious about the world and eager to
succeed in life and that kids learn best through experience and experimentation rather than by
being told how and what to think. In the words of John Holt: “Real learning is a process of
discovery, and if we want it to happen, we must create the kinds of conditions in which
discoveries are made. . . They include time, freedom, and a lack of pressure.”

But unschoolers, for the most part, see the family environment as the best place for children to
grow, while the Sudbury model believes that, as the African proverb states, “It takes a village to
raise a child.” Children and parents have complex relationships and interdependencies which
make it harder for children to discover true independence within the family.



In the environment of a Sudbury school, children face direct personal responsibility for their
actions, without the emotional baggage that family-based accountability can sometimes carry. In
addition, children are more able to develop some important social skills in a democratic school —
the ability to tolerate diversity of opinion, to speak out against inappropriate behavior, and to
develop and carry out group projects, for example.

In most homeschooling families, the parent sees him or herself as ultimately responsible for the
child’s education, while at Sudbury schools, that responsibility rests squarely with the child.

... Student Governments in Traditional Schools?

Sudbury School Meetings are similar to student governments only in that they are composed of
students and operate by majority rule. But the School Meeting is a participatory democracy,
where every student and staff member has the option of a direct vote in every decision made.

Student governments are representative — students are chosen to represent the larger student
body.

More importantly, student governments are hardly ever given real power over substantive
issues.

Elected positions serve primarily as symbols of status, popularity, and “leadership potential” for
college admissions purposes.

The School Meeting decides who will be staff each year, how tuition will be spent, what each and
every rule of the school will be, and who will be suspended or expelled for violation of those
rules.

Staff members are involved on an equal footing, arguing their positions with gusto. But they are
also equally bound to the rules of the school.

As a free majority, students experience real control over their lives at school, and real
consequences if they fail to meet the responsibilities such control requires of them. That kind of
government brings a community identity and sense of individual empowerment no token school
government could hope to achieve.

- Romey Pittman, Fairhaven School in Maryland (a Sudbury School)
Reprinted and Used with Permission




by Mimsy Sadofsky, co-founder and staff member of Sudbury Valley School

| have been working at Sudbury Valley School since my kids were little. They are older than many
of you are now, and those of my grandchildren that are old enough to go to school are going to a
school like Fairhaven, and like SVS, in Oregon. So it is clear to me: | trust children. My children
trust children. | even trust grownups.

But what do | trust children — and even grownups — to do? Well, let's set aside "get their own
education," because it seems so abstract, and talk about something a little easier to see: learning.

People learn. You learn. | learn. We all do it every day. But, as we have seen if we have seen
babies or toddlers in action, we don’t learn as fast, or perhaps as compulsively, when we are
adults as we did when we were kids.

However, we do tend as adults to have more “wisdom”. We have a lot bigger knowledge base,
just by the fact that we have been around for a long time, to measure what we learn against and
to filter out what we can’t use.

Imagine for a moment being little, maybe four or five or six, and being in a situation where you
had acres and acres to roam around on, where there are other children your age and where you
had a profusion of eight year olds, ten year olds, 15 year olds, and even 35 year olds to interact
with every day while you were making friends, figuring out what kinds of games to play with your
friends, and generally having a blast. Do you think you would be learning in that situation? | think
that not only would you be learning, you would be learning at an almost incapacitating fast pace.
That is, you would be learning to exhaustion, just as you did when you were two years old and
driving your parents nuts with your constant activity, questions, explorations both physical and
intellectual.

Children and Responsibility



| also trust them to do something else besides soak up knowledge: | trust them to be able to be
responsible for themselves. There are few places that trust five year olds to be free. Most people
are sure they can’t handle the responsibility. Most people are absolutely certain that a five year
old who is free does not have enough judgment to take care of himself. At our school we have
some pretty simple little “tests” of that judgment; most kids pass with flying colors, and their
parents know that they will before they enroll: they have to be responsible about not going in the
street or in the parking lot; they have to be trusted not to play with fire; they have to be trusted
not to drown or wander off campus. (We tell them the boundaries.) After that, judgment
flourishes. A child who is trusted to jump from boulder to boulder because the school trusts that
he won't jump unless it is safe, develops trust in his or her own decision-making abilities. Is that
more important than learning good handwriting? | sure hope so, because very few of them learn
good handwriting in this day and age, and all learn to trust their own ability to make decisions.

So it is easy to trust that those children will learn. It is easy to trust that they will accumulate
wisdom as quickly as possible. Wisdom comes from piles of experiences. Constant challenges
give life meaning for all of us.

Why do people not trust children? Not so much because they are afraid children will not learn,
but because they are afraid they will learn the wrong things. Whatever those are. And afraid that
they will fail to learn the right things, whatever those are.

I submit that children moving around freely in an emotionally supportive, intellectually rich, and
physically interesting place will figure out what the right things are for them, and will go after
them full bore. That is what we see in Sudbury schools all the time, and this is what we should
see, because a human being is born trying to become a high functioning adult. A human being is
born curious. All she needs is to see what high functioning adults are like, how they live, how
they work, what they talk about. And then he aims his whole development at it.

We realize when we take the time to think about it that we are born struggling to survive. And
survival for us means something quite sophisticated because the world is extremely
sophisticated. But think about it: these are Information Age children. | don’t think that children
who were born before the Information Age were less capable of figuring out what they needed in
life; just that they did not have the same intensity of stimulation as children growing up today. |
watch my little three year old grandson practically crawl into the computer. | see him on live video
chat every week, because he lives in Germany and our time zones are kind of different. He
needs to see every site that has lots of pictures of trucks, or trains, or wild animals. He needs to
type. Desperately. "Thomas, Percy, Henry, Cranky" are the words he spells. Perhaps some of you
recognize that need. This is not a child who needs instruction to learn. Nothing can stop him, and
he is not any different than other children.

Learning the Right Things



Will they learn the right things? What the heck are the right things? Could there be one set of
right things for all children, even children in America, even children in the megalopolis of the
Eastern Seaboard? Of course there isn’t. A musician doesn’t need to develop the same skills as a
physician, necessarily, just an overlapping set so they can communicate with each other. And the
musician does not, if not interested, need to begin to develop his foreign language skills like
someone destined to become a translator. Does everyone need to learn history? Well, sure. But
what history? How much and whose account of it? When? Free children living in democracies
seem to crave it. How much does every single child need to know about geometry? Or even
algebra? Not that much for many of them to have extremely fulfilling and highly successful lives
as adults. Even often as adults with several layers of degrees from higher education.

That is heresy in most schools. But not here. Here children are free and are trusted to keep using
their heads all of the time without anybody hammering away at those heads to make sure that
particular bits of knowledge are rattling around in them. When you think about that, why not trust
children? You can’t stop them from learning. What you are trusting them to do is stay alive to the
world around them and thus maximize their chances for learning. And we think that play, which is
the most exciting kind of mental activity anyone engages in, is the way to maximize their
chances.

Take your average Sudbury school nine year old. Some will know the times tables; some won't.
Some will know the capitals of the states; some won’t. Some will know the gross national income
of an average Venezuelan, most won’t. But of the ones that do — how long will they remember?
Of the kids who learn their times tables, it is because it is vital to them to understand the world
mathematically — some people in my family think that is a possibility — and they will remember
them. Of the kids who are interested in geography and learn things about the country and the
world because they are excited about that, the level of retention will be remarkable. Of the kids
who are forced to learn such things in classrooms? Temporary at best. And do they necessarily
have any organization to what they learn? Self-organizing is what Sudbury kids are. A little dicier
with the others... It is a lot easier for free children to understand that they are the masters of their
own fates; that they can control their lives.

So take that nine year old again. Take her out to a party with only adults. How well does she
interact? How useful are those adults to her? Does she treat them like people? Or does she act
like she can only be comfortable with other children approximately her own age? The Sudbury
school kid can talk to me or you or a four year old. The traditionally schooled kid usually has very
little common ground with adults who are not his or her parents. That narrows down the learning
process a lot, doesn’t it? So it is harder to trust the ones who have not been set free! And this
means that while you may have an eight year old that doesn’t read yet, when you set him down
in a room full of adults, he will not come across as lacking knowledge; he has spent the time he
might have spent turning into a "learning disability" when indeed there is no disability, just a
timing discrepancy, soaking up information like a sponge.

| want to go back to something | said a minute or two ago: kids who are truly trusted are very
alive. They trust. They look for what they need from other people or other sources in a very
natural way, which also opens up their opportunities for learning.



Do all of you know what the Judicial Committee is? And how it works? In our schools we often
have extremely young children who must sit each day for a month, for as long as it takes each
day — maybe 45 minutes, maybe 2 %2 hours, to delve into complaints, figure out what happened,
sort out stories to try to find the truth, maybe decide if someone broke a rule, find out if they
agree that they did, figure out how to sentence them if they did. Sometimes seven year olds are
making these judgments. Sometimes five year olds. And the remarkable thing is that they do it.
They are not behavior problems. They are clearly focused on the work. And they have
suggestions and input that is useful.

Children and Parents

So what does all this trust produce? Obviously, people who are competent. People who are in
control of their lives. People who know they can change what they don’t like in their own lives.
People who are lively and fun. And last but maybe not least in this particular parent-oriented
group: people who don’t have to rebel in order to get freedom, so that they stay close to their
parents, and develop close relationships with other adults, without going through a period of
alienation, hopefully.

Being a parent is darn hard. There are few jobs as difficult. You feel so responsible for the young
life that you have created, and thus feel that you have to give it a lot of guidance. And you do
have to give that child guidance. The kind of guidance that comes from making clear what your
own values are, and living them. The kind of guidance that comes from making the child feel
valued and feel that his ideas are valued. The kind of guidance that comes from a nurturing
stable home. But what you don’t have to give them is a lot of molding. You have to let them grow
up to be who they are destined to be, and that is very hard. It is hard to let go. It is hard not to
worry about each and every step, especially when people are telling you that if you let a child
take steps on her own they can fall, tragically, and fall tragically "behind", whatever that means.
They fall, and fail, a lot and learn a lot from picking themselves up and starting over.

But keep in mind that no one has more influence on everything about your child than you. That
they read your thoughts and emotions without you telling them often. And they want to please
you. So if you can allow their own natural development to please you, then everything should go
well. If they feel your anxiety about their own personal timetables — for instance that eight year
old who doesn’t quite read yet—it is hard for them to develop the confidence to allow their natural
abilities to develop, to live by their own personal timetables. (Not times tables!!)

Teens

| want to talk about a problem that many parents are worried about; teenagers. Usually if you
have teenagers who started in this school as young children, you are not too worried. You may
see them beginning to doubt themselves in adolescence, but if you can hold the reasons that
you sent them to this school as your model, they will too.



But if they come here as teenagers, wow. Sometimes it seems like they have fallen into a pit.
They will extricate themselves, almost certainly. But they will extricate themselves very much
better, and very much soonetr, if you can have confidence in that ability. Just keep telling them
you love them and that they can do it. Eventually they will. But steel your nerves. It is not easy to
see what most people see, because you can’t see into your kid’s mind even if they can see into
yours, which is a child who seems to be stalled. They have to confront emptiness before they can
figure out which way to go. They have to sort of empty their minds of all of the expectations
teachers, counselors, other well-wishers, have filled them with. Then and only then, they can
begin to grow fully into who they are. So just sit tight and be supportive through the months and
months of struggle—the kids are struggling a lot more than you are—there is a beautiful sunrise at
the end of that tunnel.

The Examined Life

Back to getting an education: an examined life is about the most important thing we can wish for
our children. That has not changed since Plato wrote about Socrates! One of the guaranties you
get — and you don’t get all that many — when you send your child to school here, is that they will
grow up to lead an examined life. They will be competent and able to forge their own paths. They
will have values, and know their own values, and live their own values. One of the reasons they
will is because of the kind of exposure that led the person speaking below to find a career as a
staff member at Sudbury Valley.

“I am very attached to the realm of activities which are usually classified as "academia". | always
tell people that the main reason | went back to Sudbury Valley as a staff member is that | have
never been in a more intellectual community in my life. | have never seen another place where
people would talk about everything starting from first principles, and mean it — and not for
grades. People are in the conversations because they want to be there. They’re not trying to
impress anyone with their knowledge, they’re not trying to win praise, they’re just talking about
these things because they're so interested. | wanted an intellectual community, | wanted to be
part of that kind of give-and-take, and | really have seen very little of it outside of Sudbury Valley,
although I've been to a lot of universities."

| am going to end with two quotes that sort of sum up why | trust children. They are from
interviews with SVS alumni. The interviews were part of a long, in depth study of our graduates to
try to find out what kinds of lives they have; whether they were impeded in any way by their
bizarre educations, etc. It is published in a book called Pursuit of Happiness.

“I think the one thing | got out of Sudbury Valley was, ding! ding! ding! | got the clue — light — | am
responsible for my own outcome! The day is good when | wake up. | can screw it up if | want, but
| can do something good with it if | want. That was the main thing | learned at Sudbury Valley, |
am responsible for myself. No one else is. That definitely stayed with me and will be imparted to
my own Kids. "

“Sudbury Valley School gave me a chance to really look inside myself and see what | was about.
It also gave me a chance to learn about other people and how they act in situations when they’re
in control of their day, and they’re in control of their life.”






